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Introduction

ABSTRACT

This study aims to analyze teacher perception, teacher readiness, as
well as supporting and inhibiting factors in the implementation of
online clinical supervision at MTs Hikmatul Hasanah. The research uses
a qualitative approach with a case study design. Data were collected
through observation and semi-structured interviews involving
madrasah heads, madrasah deputy heads for curriculum, academic
supervisors, and teachers who had participated in online clinical
supervision. Data analysis is carried out through the process of data
condensation, data reduction, data presentation, and data verification
by utilizing content analysis, discourse analysis, and interpretive
analysis. The results of the study showed that teachers have a positive
perception of online clinical supervision because it provides ease of
communication, time flexibility, efficiency of implementation, and ease
of documentation of supervision results. Teachers' readiness in facing
digital-based supervision is in the category of being quite good, which is
shown by the ability to use supervision support technology, openness to
feedback, and willingness to adapt to change. Supporting factors for the
implementation of online clinical supervision include madrasah policy
support, technology training, mentoring, availability of digital facilities,
and good communication between supervisors and teachers. The
inhibiting factors include limited internet networks, differences in
digital competencies, limitations in technological devices, and reduced
intensity of face-to-face interactions. The findings of the study show that
teachers' positive perceptions correlate with increased readiness to
participate in digital-based clinical supervision. Therefore, the success
of online clinical supervision requires adequate technological support,
strengthening digital competencies, and communicative and reflective
professional relationships.

This is an open-access article under the CC-BY-SA license.

Clinical supervision is theoretically seen as a professional coaching approach that is able to
improve the quality of learning through direct interaction, reflection, observation, and
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constructive feedback between supervisors and teachers. Clinical supervision theory
emphasizes the importance of intensive interpersonal communication so that supervisors can
deeply understand the teacher's learning practices, while the teacher has the opportunity to
reflect on the strengths and weaknesses of his or her teaching process. However, the
development of digital technology and changes in post-pandemic educational work patterns
have driven the transformation of supervision into an online format that reduces the intensity
of direct contact (Ramadhan et al., 2026). In many educational institutions, supervision is
carried out through digital platforms, video conferences, learning recordings, and electronic
documents. This condition raises questions about the effectiveness of interpersonal
relationships that have been at the core of clinical supervision. Some teachers consider online
supervision to be more flexible and efficient, while others feel that the interaction built is less
profound than face-to-face supervision. These differences in perceptions show that there is a
gap between the ideal concept of clinical supervision that emphasizes interpersonal closeness
and the reality of implementation that is increasingly dependent on digital technology. Thus,
there is a need to examine how teachers perceive online clinical supervision and the extent to
which they are ready to accept the transformation of the supervision model in the context of
modern education (Zamroni et al., 2022).

The implementation of online clinical supervision in various schools and madrasas shows
different dynamics according to the readiness of human resources and technological
infrastructure. The success of online supervision is not only determined by the availability of
technological devices, but also influenced by teachers' digital competence, supervisors' ability
to utilize online media, and organizational culture that supports learning innovation (Novita,
2026). In practice, there are still teachers who have difficulty using video conferencing
applications, uploading digital learning tools, and understanding the mechanism of virtual
classroom observation. In addition, limited internet networks, low digital literacy, and the
perception that online supervision only serves as administrative control often reduce the
effectiveness of its implementation. On the other hand, there are schools that have successfully
implemented online clinical supervision because they are supported by clear institutional
policies, adequate technology training, and open communication between teachers and
supervisors. These differences in conditions show that teacher readiness is an important factor
in determining the success of digital-based clinical supervision. Therefore, understanding
teachers' perceptions and readiness for online clinical supervision is important to explain why
the implementation of digital supervision can be successful in some educational institutions
but faces obstacles in others (Saputra et al., 2026).

Previously, education supervision has been studied in a digital context, but there are still
study spaces that have not been explored in depth (Mundiri & Sholehah, 2020). Most of the
research focuses on the effectiveness of the use of technology in the supervision process,
improving teacher competence through online supervision, or the influence of supervision on
the quality of learning (Zain, 2026). Several studies have found that technology-based
supervision can improve time efficiency, expand the scope of coaching, and facilitate
documentation of supervision results (Rozi & Hasanah, 2021). Other research shows that the
success of online supervision is influenced by digital literacy factors, organizational support,
and supervisor communication skills (Sikana & Zulfa Arina, 2026). However, studies that
specifically analyzed teachers' perceptions as key actors and assessed their readiness to
receive online clinical supervision were still relatively limited. Many studies have highlighted
more of the principal's perspective or the effectiveness of the system than the subjective
experience of teachers as supervised parties. Based on these conditions, this study puts itself
in a position to fill the research gap by simultaneously exploring teachers' perceptions and
readiness for the implementation of online clinical supervision as an increasingly relevant
phenomenon in the transformation of digital education.

The novelty of this research lies in the effort to integrate the analysis of teacher perception

Muthi'ah Rahman et.al (Teacher Voice from Digital Screens: Perception Analysis...)



ISSN 2962-9209 Amorti: Journal of Interdisciplinary Islamic Studies 3
Vol. 5, No. 3 Juli 2026, pp. 1136-1147

and teacher readiness in one framework of online clinical supervision studies. Some previous
studies tend to separate the discussion of teachers' attitudes towards technology from the
readiness to implement supervision programs, so that the relationship between the two has
not been comprehensively described. This study not only identifies how teachers view online
clinical supervision in terms of its benefits, challenges, and effectiveness, but also examines
their readiness from the dimensions of digital competence, psychological readiness, technical
readiness, and organizational readiness. This approach allows for a more complete picture of
the factors that affect teachers' acceptance of technology-based supervision transformation. In
addition, this study views teachers as not just objects of supervision, but subjects who have a
voice, experience, and interpretation of changes in the supervision system that take place
through digital media. Thus, this study offers a new perspective in the study of educational
supervision by placing the voice of teachers as the center of analysis to understand the
successful implementation of online clinical supervision.

This study aims to analyze teachers' perceptions and readiness towards the
implementation of online clinical supervision in an increasingly digitized educational
environment. The transformation of supervision from a conventional model to a digital model
requires a deeper understanding of teacher acceptance as a party who directly experiences the
process. Based on these objectives, this research was formulated through several research
questions, namely: What is the teacher's perception of the implementation of online clinical
supervision? What is the level of readiness of teachers in facing digital-based clinical
supervision? What factors affect this perception and readiness? This question becomes
important because the success of supervision depends not only on the design of the system,
but also on the acceptance and readiness of the individuals involved in it. The argument put
forward in this study is that positive perceptions of online clinical supervision will correlate
with higher levels of readiness, while negative perceptions tend to generate resistance to the
implementation of digital supervision. In addition, digital competence, organizational support,
and experience in using technology are suspected to be factors that strengthen teacher
readiness. Therefore, this study seeks to test these arguments in order to produce a more
comprehensive understanding of the success of online clinical supervision in the context of
21st century education.

Research Methods

This study uses a qualitative approach with a case study design (Case Study) (Sain, 2026).
The qualitative approach was chosen because the research aims to deeply understand
teachers' perceptions and readiness for online clinical supervision based on their experiences,
views, and interpretations in a real-world context (Hasanah et al.,, 2026). The case study design
allows researchers to comprehensively explore the phenomenon at one specific location so
that the characteristics, dynamics, and factors that affect the implementation of online clinical
supervision can be understood in more depth. The focus of the research is directed at how
teachers interpret the change in supervision from conventional models to digital-based models
and their readiness to face this transformation.

This research was carried out at MTs Hikmatul Hasanah which is located in Tigasan Kulon
Village, Leces District, Probolinggo Regency, East Java. This location was chosen because the
madrasah has utilized digital technology in various educational activities, including the
implementation of learning supervision. In addition, there is a diversity of teachers' digital
skills levels that allow for rich data on their perceptions and readiness for online clinical
supervision. The selection of the location is also based on the consideration that research on
online clinical supervision at the tsanawiyah level madrasah in rural areas is still relatively
limited, so this research is expected to make an empirical contribution to the development of
technology-based educational supervision practices (Shofuro & Manshur, 2025). The sources
of information in this study consist of respondents, namely teachers who have participated in
online clinical supervision, as well as informants who include madrasah heads, deputy
madrasah heads for curriculum, academic supervisors, and several teachers who have special
experience related to the implementation of online supervision-(Aisyah;2021)s
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Data collection was carried out through observation and semi-structured interviews.
Observation is used to directly observe the implementation of online clinical supervision,
including the use of digital media, communication patterns between supervisors and teachers,
and various conditions that support or hinder the supervision process. Meanwhile, interviews
were conducted with teachers, madrasah heads, and supervisors to obtain more in-depth
information about their experiences, perceptions, readiness, challenges, and expectations for
the implementation of online clinical supervision. The use of the two data collection techniques
is intended to obtain more comprehensive data and increase the depth of information obtained
from the field (Abdurrahman, 2025).

Data analysis is carried out in stages through the process of data condensation, data
reduction, data display, and data verification. Data condensation is carried out by selecting and
focusing information that is relevant to the research objectives. Furthermore, the data was
reduced by grouping into specific themes related to teachers' perception and readiness for
online clinical supervision. The data that has been grouped is then presented in the form of a
descriptive narrative and thematic matrix to facilitate interpretation. The final stage is the
verification of the data through drawing conclusions based on the patterns found during the
study. In this process, this study uses content analysis (Content Analysis) to identify key themes,
discourse analysis (Discourse Analysis) to understand the constructs of meaning constructed
by the informant, as well as interpretive analysis (interpretive analysis) to interpret the
relationship between perception, readiness, and social context that influence the
implementation of online clinical supervision at MTs Hikmatul Hasanah (Khofsah, 2026).

Results and Discussion

1. Teachers' Perceptions of the Implementation of Online Clinical Supervision
Teachers' perceptions of the implementation of online clinical supervision in this study
refer to the way teachers understand, assess, and interpret the supervision process carried out
through digital media. The perception includes teachers' views on the objectives of
supervision, the benefits obtained, the effectiveness of implementation, the convenience of
using technology, and the challenges faced during the supervision process. Based on the results
of research at MTs Hikmatul Hasanah, teachers' perceptions of online clinical supervision were
formed through their experience in participating in supervision activities carried out using
digital communication applications, electronic delivery of learning tools, and the
implementation of follow-up discussions through online platforms. Most teachers view online
clinical supervision as an innovation that facilitates coordination and saves time, although
some teachers still feel limited in interaction compared to face-to-face supervision. Thus,
teachers' perceptions of online clinical supervision are not only influenced by the technical
aspects of the use of technology, but also by their experience during the supervision process.

Table 1. Teachers' Perceptions of the Implementation of Online Clinical Supervision

A - R h
spects' Key Findings Data Source esearcher
Perception Interpretation
Supervision can be Online supervision
Supervision done without havingto  Informant improves the efficiency of
Efficiency wait for a face-to-face Interview 1 supervision
meeting implementation
N Feedback can be Technology accelerates
Communication . Informant
- provided faster and . teacher development
Flexibility . Interview 1
more flexibly process
Supervision Stored supervision Informant Digital media supports the
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Documentation results are more Interview 2 management of supervised
structured and easily documentation
accessible
Interaction is felt to be Technology has not

Interpersonal Informant .

. less profound than face- . completely replaced direct

Interaction Interview 2 L
to-face communication
Teachers are able to use

Te.chno_logy messaging appllFatlons, Observations ngchers have adaptgc} to

Utilization video conferencing, and digital-based supervision
digital documents
Supervisors can Online supervision

Feedback Speed = comment directly on Observations accelerates the learning
digital documents improvement process

o Discussions are shorter The depth of professional

Limitations of : : .

. . and tend to focus on the Observations reflection still needs to be

Discussion .
technical aspects strengthened
Teachers receive online . .
supervision as a Teachers' perceptions

Overall perv Interviews and tend to be positive with

. necessity and a form of :

Perception . Observations several notes related to
technological . ) .

. interpersonal interaction
adaptation

The results of the interview with Informant 1 (Indonesian language teacher) showed that
online clinical supervision provides convenience in the communication process with
supervisors because it can be done without having to wait for a direct meeting schedule. The
informant stated that the use of digital media makes the process of providing input faster and
more flexible so that teachers can immediately make learning improvements. Meanwhile,
Informant 2 (social studies subject teacher) revealed that online supervision helps teachers
obtain documentation of supervision results in a more structured manner, but the interaction
that exists is felt to be less in-depth than when supervision is carried out face-to-face. Based on
the results of the two interviews, the researcher interpreted that teachers in general have a
positive perception of the efficiency and flexibility aspects of online clinical supervision, but
still consider interpersonal communication as an important element that has not been
completely replaced by digital technology. This shows that teachers' acceptance of online
supervision takes place selectively, i.e. accepting the benefits of technology while being aware
of its limitations.

The results of the observation showed that during the implementation of online clinical
supervision, teachers and supervisors utilized various digital media to support the supervision
process, such as instant messaging applications, video conferencing, and online-based
documents (Stuart, 2026). Teachers are seen to be able to send learning tools, recordings of
teaching activities, and learning reports according to a predetermined schedule. In addition,
the feedback process takes place faster because supervisors can comment directly on the
digital documents submitted by teachers. However, the researchers also found that discussions
that took place through online media tended to be shorter and focused on the technical aspects
of learning compared to face-to-face supervision which allowed for more in-depth dialogue.
Based on the results of these observations, the researcher interpreted that digital technology
is able to improve the efficiency of supervision implementation, but it has not been able to
completely replace the quality of interpersonal interaction that is the main characteristic of
clinical supervision (Ni'am et al,, 2025).

Based on the results of interviews and observations, it can be reiterated that teachers'
perceptions of online clinical supervision at MTs Hikmatul Hasanah tend to be positive.
Teachers consider that online supervision provides convenience, time flexibility, acceleration
of communication, and ease of documentation of supervision results. However, they also
suggest that the interpersonal relationship between teachers and supervisors is more limited
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than direct supervision. In other words, teachers accept online clinical supervision as a
necessity as well as a form of adaptation to educational technology developments, but still
expect more intensive interaction to support the professional development process (Faujiyah
etal., 2024).

The pattern seen from the research data shows that teachers' positive perceptions of online
clinical supervision are more influenced by the practical benefits felt during the
implementation of supervision, especially related to time efficiency, ease of access, and
communication flexibility. Conversely, less positive perceptions emerged when teachers
compared the quality of online interactions with face-to-face interactions. These findings show
a striking pattern between acceptance of technological innovation and the need for
interpersonal communication in educational supervision. Thus, the success of online clinical
supervision is determined not only by the sophistication of the technology used, but also by
the ability of the supervisor to build professional relationships that remain warm,
communicative, and reflective even though it is done through digital media (Razaq, 2026).

2. Teachers' Readiness to Face Digital-Based Clinical Supervision

Teachers' readiness in facing digital-based clinical supervision in this study is interpreted
as the ability and readiness of individual teachers to adapt to the use of technology in the
learning supervision process. These readiness include aspects of digital competence, technical
readiness in operating supporting devices and applications, psychological readiness to receive
online evaluations, and professional readiness in adjusting to changes in supervision patterns
from conventional to digital. Based on the findings at MTs Hikmatul Hasanah, teachers'
readiness can be seen from their ability to use digital communication media, send learning
devices electronically, participate in virtual meetings, and receive feedback from supervisors
through online platforms. Although the level of readiness of each teacher varies, in general,
teachers show a willingness to adapt to a technology-based supervision system as part of the
demands of current educational development.

Kompetensi Kesiapan Kesiapan
Digital Teknis Profesional
Kodagen Menetina Ponrojuann dengan rola

wnx dM dan Aplikou Pendslang Evolulet Secura Daring Supervial Bary

Hasil Kesiapan Guru

Kemampuan Teknologi Kﬂed“!t!:;:mk

Figure 1. Construction of Teacher Readiness in Facing Digital-Based Clinical Supervision
C——
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The results of the interview with Informant 3 (Mathematics subject teacher) showed that
he felt quite ready to take part in online clinical supervision because he had been used to using
various digital learning applications since the distance learning period. The informant stated
that the use of technology in supervision is no longer a new thing so that it does not experience
significant difficulties in the implementation process (Benny et al, 2026). Meanwhile,
Informant 4 (a teacher of Akidah Akhlak subject) revealed that at first he felt less confident
when he had to take part in online supervision due to limited technological capabilities, but
through the training and mentoring provided by the madrasah, he began to be able to adjust to
the demands of digital supervision. Based on the results of the two interviews, the researcher
interpreted that teachers' readiness was not only influenced by their previous technical skills,
but also by the experience of using technology and institutional support provided during the
adaptation process. Thus, teacher readiness is the result of an interaction between individual
factors and work environment factors (Wibowo et al., 2025).

The results of the observations showed that most teachers were able to operate digital
devices used in supervision, such as smartphones, laptops, video conferencing applications,
and document sharing platforms. Teachers are seen to be active in sending learning
administration digitally, following online supervision schedules, and responding to feedback
provided by supervisors through electronic media. The researchers also found that some
teachers still need help when dealing with certain technical constraints, such as internet
network problems or the use of more complex application features. However, these obstacles
do not interfere with the implementation of overall supervision because teachers show a
willingness to learn and find solutions when experiencing difficulties. Based on the results of
these observations, the researcher interpreted that the readiness of teachers at MTs Hikmatul
Hasanah is in the category of quite good because it is supported by adequate basic
technological skills and an adaptive attitude to change (Muslimin et al., 2024).

Based on the results of interviews and observations, it can be emphasized that teachers at
MTs Hikmatul Hasanah in general have the readiness to face digital-based clinical supervision.
This readiness is reflected in the ability to use supervision support technology, willingness to
follow online supervision procedures, and the ability to receive and follow up on input
provided digitally. Although there are still some technical obstacles and differences in the level
of technology mastery between teachers, these conditions are not the main obstacles in the
implementation of supervision. In other words, teachers' readiness is more shown through the
willingness to adapt and openness to change than just mastering technology.

The pattern that emerged from the research data showed that the level of teacher readiness
tended to increase along with the experience of using technology and the support provided by
the madrasah. Teachers who have more experience in the use of digital media show a higher
level of confidence in following online supervision. On the other hand, teachers who initially
have limited digital competencies can improve their readiness through continuous training,
mentoring, and practice. These findings show that readiness for digital-based clinical
supervision is not a fixed condition, but rather a process that develops through experience,
learning, and organizational support. Therefore, the success of online clinical supervision
requires continuous efforts to strengthen the digital competence and professional readiness of
teachers in the face of the transformation of technology-based education (Zahra et al., 2026).

3. Supporting and Inhibiting Factors for the Implementation of Online Clinical

Supervision

The supporting and inhibiting factors for the implementation of online clinical supervision
in this study refer to various conditions that affect the success and obstacles of the
implementation of digital-based supervision at MTs Hikmatul Hasanah. Supporting factors
include internal and external aspects that help the effective implementation of supervision,
such as the availability of technological facilities, teachers' digital competence, madrasah policy
support, and good communication between supervisors and teachers. On the other hand,
inhibiting factors include various obstacles that reduce the effectiveness of supervision, such
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as limited internet networks, differences in technological abilities between teachers, obstacles
in digital devices, and reduced intensity of direct interaction. In the context of this study,
supporting and inhibiting factors are understood as elements that directly or indirectly affect
teachers' perception and readiness to participate in online clinical supervision.

Table 2. Supporting and Inhibiting Factors of Online Clinical Supervision

o Researcher
Factors Key Findings Data Source -
Interpretation

Madrasah leaders Institutional support
Madrasah Policy support the Informant strengthens the
Support implementation of Interview 5 implementation of digital

online supervision supervision

Teachers receiv Training improv
Technology eachers recetve Informant aining improves

o training on the use of . teacher competence and

Training L L Interview 5 -

digital applications readiness

Teachers get help when Assistance accelerates
Teacher .S ) Informant . .

: experiencing technical : the digital adaptation

Assistance e . Interview 5

difficulties process
Availability of Internet access and Infrastructure supports
Technology school computer Observations the implementation of
Facilities devices available online supervision
Supervisor- Coordination is carried Intensive
Teacher out through online Observations communication
Communication communication groups streamlines supervision

Teachers' Digital
Competencies

Teachers' digital
capabilities continue to
evolve

Interviews and
Observations

Digital competence is the
main capital of online
supervision

Internet Network

Quality

Internet connection is
often unstable during
video conferencing

Informant
Interview 6

Technical barriers
reduce communication
effectiveness

Some teachers have

Device limitations hinder

Device Limitations . . . Observations .
limited devices the supervision process
L The level of mastery of Digital supervision
Variations of ) g
technology between Observations adaptation takes place

Digital Capabilities

teachers is different

unevenly

Reduced Direct
Interaction

More limited face-to-
face communication
intensity

Interviews and
Observations

The quality of
interpersonal coaching
needs to be strengthened

The results of the interview with Informant 5 (Deputy Head of Madrasah for Curriculum)
show that the support of madrasah leaders is an important factor in the success of online
clinical supervision. The informant explained that the madrasah provides training on the use
of technology and provides assistance to teachers who have difficulties in using digital
applications. Meanwhile, Informant 6 (science subject teacher) revealed that the main obstacle
that is often faced is the quality of the internet network which is not always stable, especially
when the implementation of supervision is carried out through video conference. According to
the informant, these conditions sometimes cause the communication process to be less smooth
and hinder the delivery of feedback optimally. Based on the results of these two interviews, the
researcher interpreted that the success of online clinical supervision was strongly influenced
by the balance between institutional support and the readiness of the technological
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infrastructure. When institutional support is going well, technical barriers can be minimized
even if they are not completely eliminated (Irawan et al., 2024).

The results of observations show that madrassas have provided basic facilities that support
the implementation of online clinical supervision, such as internet access, computer devices in
the school environment, and the use of digital applications that are relatively easy for teachers
to operate. The researcher also observed that there was quite intensive communication
between supervisors and teachers through online communication groups to coordinate
supervision schedules and follow-up supervision results (Nurhamidah et al., 2025). However,
during the observation process, several obstacles were found, such as internet connection
disruptions, limited personal devices owned by some teachers, and differences in the level of
technology mastery that caused the adaptation process to take place unevenly. Based on the
results of these observations, the researcher interpreted that the supporting factors came more
from institutional aspects and teachers' commitment to adapt, while the inhibiting factors
generally came from technical aspects and infrastructure limitations that could not be fully
controlled (Firmansyah et al.,, 2025).

Based on the results of interviews and observations, it can be emphasized that the
implementation of online clinical supervision at MTs Hikmatul Hasanah is supported by the
commitment of madrasah leaders, the availability of basic technology facilities, teachers' digital
capabilities that continue to develop, and communication between supervisors and teachers
(Fitria & Slamet, 2024). On the other hand, the implementation of supervision also faces several
obstacles, especially related to the quality of the internet network, the limitations of
technological devices, and the variety of digital abilities among teachers. In other words, the
success of online clinical supervision depends not only on the individual readiness of the
teacher, but also on the support of the system and the technical conditions surrounding it.

The pattern that emerged from the research data showed that supporting factors and
inhibiting factors interacted with each other in determining the effectiveness of online clinical
supervision. Madrasah policy support, technology training, and good communication tend to
strengthen teacher readiness and increase acceptance of digital supervision. On the other hand,
obstacles stemming from limited infrastructure and technical constraints have the potential to
reduce the effectiveness of the supervision process if not handled appropriately. These findings
show that the success of online clinical supervision is not solely determined by the use of
technology, but by the ability of educational institutions to create a supportive, adaptive, and
sustainable digital ecosystem for all madrasah residents (Zahrani et al,, n.d.).

The results of the study showed that teachers at MTs Hikmatul Hasanah had a positive
perception of the implementation of online clinical supervision. The teacher assessed that
digital-based supervision provides ease of communication, time efficiency, and ease of
documentation of supervision results. These findings are in line with research that states that
the use of technology in educational supervision can increase the flexibility of supervision
implementation and expand communication access between supervisors and teachers. From
the perspective of clinical supervision, the condition suggests that technology can serve as a
means to maintain the professional coaching process even if it is not done face-to-face.
However, the study also found that some teachers still felt a decrease in the depth of
interpersonal interaction during online supervision. These findings differ from the assumption
of some of the literature that considers technology to be able to replace all communication
functions in supervision. Implicitly, online clinical supervision needs to be understood not as a
total replacement for conventional supervision, but as a model of supervision that requires a
special communication strategy so that the reflective relationship between supervisors and
teachers is maintained.

The findings regarding teachers' readiness in facing digital-based clinical supervision show
that most teachers have a good enough ability to adapt to the use of technology. These results
support various studies on educational digital transformation that explain that the experience
of using technology over the past few years has improved teachers' digital literacy. This
readiness can be seen from the ability of teachers to use communication applications, send
learning tools digitally, and receive feedback through online-mediar=Fromsthesperspectivesof
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technology acceptance theory, this condition shows that the perception of the ease of use and
benefits of technology affects the level of user acceptance. In other words, the higher the
perception of benefits felt by teachers, the higher their readiness to participate in online
clinical supervision. The practical implication is that educational institutions need to continue
to strengthen teachers' digital competence because technological readiness is not formed
automatically, but through a continuous process of learning, experience, and mentoring.

The study also found that institutional support is one of the main factors influencing the
successful implementation of online clinical supervision. The findings are in line with various
studies on changes in educational organizations that affirm the importance of leadership and
policy support in the innovation adoption process. At MTs Hikmatul Hasanah, support in the
form of training, technical assistance, and the provision of digital facilities has been proven to
help teachers adapt to the new supervision system. This condition shows a cause-and-effect
relationship between organizational support and individual readiness. The stronger the
support provided by the madrasah, the higher the level of teachers' readiness to accept change.
Functionally, institutional support plays a role as a capacity booster for teachers in facing
digital transformation. Conversely, when such support is not available, online clinical
supervision has the potential to lead to resistance, technological anxiety, and decreased
effectiveness of professional coaching.

On the other hand, this study identified obstacles in the form of limited internet networks,
differences in digital skills between teachers, and reduced intensity of direct interaction during
the supervision process. These findings are consistent with various studies that highlight the
digital divide as a key challenge in the implementation of educational technology. From the
perspective of the social structure of the organization, these obstacles are not solely caused by
individual factors of teachers, but also by the condition of the infrastructure and access to
available technology. This suggests that the effectiveness of online clinical supervision is
influenced by the relationship between personal capacity and environmental support. If one of
these elements is not met, the implementation of supervision will experience dysfunction in
the form of communication delays, misunderstandings of information, and a reduction in the
quality of professional reflection which is the main goal of clinical supervision.

Overall, the results of the study show that teachers' positive perceptions of online clinical
supervision correlate with higher levels of readiness to follow the digital-based supervision
process. The relationship shows that perception and readiness are two aspects that affect each
other in the process of accepting educational innovations. These findings reinforce the view
that the success of online clinical supervision is determined not only by the presence of
technology, but also by the psychological, social, and institutional factors that shape teachers'
experiences in using it. The implication of these findings is the need to develop an online
clinical supervision model that is not only oriented to technical aspects, but also pays attention
to the quality of interaction, professional mentoring, and strengthening digital culture in the
madrasah environment. Thus, online clinical supervision can function optimally as a means of
improving teacher professionalism as well as being part of a sustainable educational
transformation.

Conclusion

This study shows that teachers at MTs Hikmatul Hasanah generally have a positive
perception of the implementation of online clinical supervision. Digital-based supervision is
seen as able to provide ease of communication, time flexibility, implementation efficiency, and
ease of documentation and follow-up of supervision results. In addition, most teachers also
showed good readiness in facing digital-based supervision transformation, which was
characterized by the ability to use supporting technology, willingness to follow online
supervision procedures, and openness to feedback provided through digital media. These
findings indicate that positive perceptions of online supervision contribute to increasing
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teachers' readiness to accept and adapt technology-based educational supervision
innovations.

The success of the implementation of online clinical supervision is not only determined by
the availability of technology, but also influenced by institutional support, the digital
competence of teachers, the quality of communication between supervisors and teachers, and
adequate infrastructure conditions. Although there are still obstacles in the form of limited
internet networks, variations in digital capabilities, and reduced intensity of face-to-face
interactions, these obstacles can be minimized through training, mentoring, and strengthening
digital culture in the madrasah environment. Therefore, online clinical supervision needs to be
developed as a supervision model that is not only oriented to technical aspects, but also able
to maintain humanistic, reflective, and collaborative professional relationships to support
continuous improvement of the quality of learning.

Bibliography

Abdurrahman. (2025). Building a Competitive Advantage in Islamic Education through the
Utilization of Digital Technology at Madrasah Aliyah Nurul Jadid. Educatio Journal, 11(1),
189-197.

Aisyah, N. (2021). Learning by Storytelling: The Use of Storytelling Methods to Improve Early
Childhood Language Skills, Is It Effective.?: Storytelling Learning Methods. Al-Wijddn
Journal of Islamic Education Studies, 6(2), 106-115.
Https://Doi.Org/10.58788/Alwijdn.V6i2.1147

Benny, Apero, Jamilus, & Husnani. (2026). Academic Supervision in Improving Learning
Quality: A Systematic Review of Benny's Digital Role, Implementation, and Innovation.
Didactic: Scientific Journal of Pgsd Fkip Mandiri University, 12(2).

Faujiyah, R., Santosa, H., & Jakarta, U. N. (2024). Analysis of Needs for Supervision Based
Development. Abdurachman Saleh University Situbondo Analysis, 1, 277-285.

Firmansyah, R., Rachman, E., & Katili, A. Y. (2025). Factors Inhibiting the Empowerment of
Clove Farmers in Dolong A Village, Walea District, Islands of Tojo Una-una Regency. Public
Inspiration: Journal of Public Administration, 10(2), 142-151.

Fitria, M., & Slamet. (2024). Efforts of Madrasah Heads in Improving Teacher Professionalism.
Journal of Islamic Religious Management and Education, 2(6).

Hasanah, S. N. A, Rahman, M,, Firdausiyah, R. J., Khumairotusshiyamah, U., Saputra, Y. [, &
Holidi, M. (2026). Applying Blue Ocean Strategy To Drive Innovation In The Tahfidz
Entrepreneur Program. Journal Of Islamic Scholarly Research, 1(1), 10-18.

Irawan, D., Dewi, R. A. S, Rijal, M. S., & Fiddin, A. N. (2024). Development Of Farmers'
Institutions In Respect Of. Agrotexts, 34(2), 744-752.
Khofsah, S. (2026). Data-Driven Public Relations Strategy In Madrasahs: A Neural Narrative

Intelligence Approach. Islamic Management: Journal of Islamic Education Management,
9(01),97-112.

Mundiri, A., & Sholehah, C. (2020). Childhood Mood Disorders During Pandemic; Learning
Management Based On Self Discipline. Management: Indonesian Journal Of Educational
Management, 2(3), 331-344. Https://Doi.0rg/10.52627 /ljeam.V2i3.65

Muslimin, T. P., Anugrah, A., & Fatimah, B. (2024). Competence and Readiness of Elementary
School Teachers to Educational Challenges in the Era of Society 5 . 0 Introduction. Cjpe:
Junior Psychology Of Primary Education, 7(1), 55-72.

Ni'am, M. D,, Firdausiyah, R. ]J., Kamil, M., Hasanah, S. N. A,, Rofik, M., Dewi, A. T. A, & Kunta, L.
H. (2025). The Power Of Word-Of-Mouth: Understanding The Dynamics Of Organic
Marketing In Faith-Based Educational Institutions. Afkarina: Journal of Islamic Religious
Education, 10(1), 49-59.

Novita, M. (2026). Multi-Platform Advertising Optimization: Digital-Strategy-IntegrationsAs=A:

Muthi'ah Rahman et.al (Teacher Voice from Digital Screens: Perception Analysis...)



12 Amorti: Journal of Interdisciplinary Islamic Studies ISSN 2962-9209
Vol. 5, No. 3 Juli 2026, pp. 1136-1147

Brand Equity Catalyst. Econoisia Journal, 1(1), 36-46.

Nurhamidah, A.M., & Badrun, M. (2025). Educational Management Academic Supervision
Management in Improving the Implementation of Information and Communication
Technology (ICT) in Learning. Educational Management, 20(2), 290-306.

Ramadhan, R, Adristi, E., Rahayu, D., Fabestian, A.,, & Caesarani, A. (2026). Digital-based
education supervision transformation in improving teacher performance and
professionalism. Pedagogy: Scientific Journal of Education, 13(1), 44-63.
Https://Do0i.0Org/10.51747 /Pedagogy.Vol13n01.1314463

Razaq, H. (2026). The Role Of Strategic Leadership In Strengthening Human Resource
Resilience In Madrasah Diniyah. Application: Applied Science In Learning Research, 5(3),
135-147.

Rozi, F., & Hasanah, U. (2021). Character Education Values; Reinforcement based on Scout
extracurricular activities in Islamic boarding schools. Manazhim; Management and
Education, 3(1), 110-126.

Sain, Z. H. (2026). Strategic Management In Developing Inclusive Teacher Career Paths:
Optimizing Potential And Performance In Educational Institutions. journal Of
Psychological Insight, 2(1), 39-50.

Saputra, Y. [,, Holidi, M., Rahman, M., Khumairotusshiyamah, U,, Firdausiyah, R. ]., & Mudarris,
B. (2026). Paradigm Shift: Addressing Digital Identity Crises Through Social Media
Marketing For Economic Sustainability. Islamic Finance And Economic Insights, 2(2), 67-
79.

Shofuro, F. H., & Manshur, U. (2025). Improving Arabic vocabulary mastery and communicative
language skills through the communicative language teaching method. Pendas: Scientific
Journal of Basic Education, 10(02), 101-119.

Syaddad, A. (2026). Challenges and Opportunities: Transformation of Academic Supervision of
Islamic Religious Education Teachers in the Digital Era. Salimiya: Journal of Islamic
Religious Studies, 7(2), 206-219.

Wibowo, A., Wanarti Rusimamto, P., Rijanto, T., & Zuhrie, S. M. (2025). Correlation of Teacher
Understanding and Teacher Readiness in the Society 5.0 Era on the Performance of State
Vocational Schools Teachers in the City of Surabaya. Journal of Electrical Engineering
Education, 14(2).

Zahra, L., Zahro, M., & Igbal, M. (2026). Implementation of Clinical Supervision in Improving
the Professional Competence of Digital Era Educators at Mts At-Tibyan Deli Serdang.
Journal of Education Fleet, 4(1), 60-70.

Zahrani, A. P., Setiyatna, H., & Tarbiyah, F. I. (N.D.). Joems: Conceptualization of the Role of
School Principals as Agents of Change in the Era of Digital Disruption: Systematic
Literature Review (SLR) with a Prism Approach. Joems: Journal Of Education And
Management Studies, 9(3), 2026. Https://Do0i.Org/10.32764 /Joems.V9i3.1797

Zain, Z. H. (2026). From Policy To Practice: Inclusive Career Management In Higher Education.
Indonesian Journal Of Progressive Pedagogy, 2(1), 1-10.

Zamroni, Z. Baharun, H., Rozi, F, Sholeha, W, & Anggraini, Y. (2022). Intercultural
Communication: Strategy To Improve School Competitiveness Based On Public Demand.
Journal of Obsession: Journal of Early Childhood Education, 6(4), 438-447.

Muthi'ah Rahman et.al (Teacher Voice from Digital Screens: Perception Analysis...)



