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	The internalization of religious values ​​within the school environment is a crucial aspect of shaping students' character, particularly amidst educational challenges that demand not only academic achievement but also moral and spiritual strengthening. This study aims to analyze the process of internalizing religious values ​​through the morning student-welcoming tradition at SMAN 1 Selomerto, as well as to identify the specific religious values ​​instilled and their impact on student character. A qualitative field research approach was employed, with data collected through observation, interviews, and documentation involving the principal, teachers, and students. Data analysis proceeded through the stages of data reduction, data presentation, and conclusion drawing. The results indicate that the morning welcoming tradition serves not merely as a prelude to classroom instruction but has evolved into a means of habituation and internalizing religious values ​​within school life. Interactions involving greetings, smiles, handshakes, and the practice of polite behavior serve as vehicles for fostering courtesy, discipline, care, respect for teachers, and positive attitudes toward others. Consistent practice creates a school atmosphere that is more religious, humanistic, and conducive to character development. The study underscores that simple practices when performed routinely and consistently can be effective strategies for internalizing religious values, provided they are supported by teacher role-modeling, school culture, and the involvement of the entire school community. These findings suggest that student-welcoming traditions can be further developed as a component of strengthening character education and religious culture in secondary schools.
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Introduction
Fundamentally, education is not solely oriented toward achieving academic competence; it also bears the responsibility of shaping students who possess character, integrity, and the ability to practice moral values ​​in their daily lives. As formal educational institutions, schools play a strategic role in this process, given that students spend a significant portion of their time in the school environment—interacting intensively with teachers, educational staff, and peers, while engaging with the various cultural dynamics that evolve within that setting. Therefore, the success of character education cannot be measured merely by the mastery of knowledge regarding values; it must also be assessed based on students' ability to internalize those values ​​and manifest them through concrete actions. Thomas Lickona emphasizes that good character encompasses moral knowing, moral feeling, and moral action; thus, character education must effectively bridge what students know, feel, and do.
In the context of education in Indonesia, character strengthening has become a crucial component of national education policy. Presidential Regulation Number 87 of 2017 concerning Character Education Strengthening identifies religious values ​​as key values ​​to be instilled through the educational process. Religious values ​​encompass not only the relationship between humans and God but are also reflected in respecting religious diversity, practicing religious teachings, maintaining social relationships, and demonstrating good conduct toward others and the environment. Consequently, the internalization of religious values ​​in schools must be approached as a comprehensive process involving instruction, role modeling, habituation, and school culture.
The internalization of values ​​is a process whereby a value transcends mere cognitive understanding to become an integral part of an individual's attitudes and behavioral patterns. In the context of Islamic education, this process unfolds through several stages: imparting knowledge about the value, deeply internalizing or embracing that value, and finally applying it in daily life. Muhaimin explains that religious education should not stop at the mere delivery of religious content; rather, it must be directed toward the process of internalizing and practicing religious values ​​within the students' lives. This perspective highlights that the formation of religious character requires a continuous process and an environment that enables students to directly experience the values ​​intended to be instilled.
School culture is one of the environments that strongly influences the shaping of student behavior. It is formed by the values, norms, habits, symbols, and patterns of interaction that consistently occur among members of the school community. Deal and Peterson view school culture as a pattern of values, beliefs, traditions, and practices that evolve within school life and influence the behavior of the school community. When positive values ​​are embodied in daily habits, students gain concrete experience regarding how those values ​​are applied. Thus, school culture can serve as an educational instrument that operates indirectly through the cultivation of habits and the setting of examples.
From the perspective of character education, the practice of habituation is significant because character is not formed instantaneously. Values ​​introduced to students require repetition, role modeling, reinforcement, and a supportive environment to gradually become ingrained in their behavior. Berkowitz and Bier explain that effective character education requires a comprehensive approach involving various aspects of school life such as interpersonal relationships, the school environment, and opportunities for students to practice the values ​​they have learned. Therefore, simple practices carried out consistently within the school setting can hold pedagogical significance when directed toward the formation of values ​​and character.
One practice worth examining is the tradition of welcoming students in the morning. While the act of greeting students before they enter the learning environment is essentially a simple one, when carried out consistently through interactions involving greetings, smiles, friendly words, handshakes, polite communication, and attentiveness to student attendance it becomes an opportunity for values ​​education. These interactions provide students with firsthand experience regarding the importance of respecting others, being friendly, maintaining courtesy, fostering a sense of care, and beginning the school day with a positive attitude. Thus, the welcoming tradition should not be viewed merely as an administrative task or a pre-lesson routine; rather, it holds the potential to serve as a pedagogical medium for internalizing religious values.
Religious values ​​in this context have a wider scope than mere ritual activities. Glock and Stark describe diversity through several dimensions, including the dimensions of belief, religious practice, experience, knowledge, and the consequences of religion in everyday life. This framework shows that a person's religiousness can also be seen through social behavior that reflects religious values. In the school environment, religious values ​​can be realized through polite attitudes, respecting teachers, respecting friends, maintaining discipline, caring for others, being responsible, and building harmonious social relationships. Therefore, research into student welcoming traditions is important to see how simple social practices can function as a space for the internalization of religious values.
While research on character education and religious culture in schools has expanded significantly, attention to the simple practices involved in initial interactions between teachers and students remains an area requiring further development. Studies on religious culture often focus primarily on ritualistic religious activities—such as congregational prayers, Quran recitation, joint prayers, or specific religious observances—as their central theme. Yet, the internalization of religious values ​​can also occur through repeated, everyday social interactions. This situation highlights an opportunity to explore how student-welcoming traditions can serve as part of the mechanism for shaping religious culture and student character.
This study holds significant importance by focusing on the tradition of welcoming students as an everyday practice that serves as a potential medium for internalizing religious values. This perspective highlights that character education occurs not only within the classroom through instructional content but also through the social experiences students undergo from the moment they enter the school environment. When teachers act as role models and foster positive interactions, students do not merely receive verbal messages regarding courtesy and respect; they gain firsthand experience in practicing these values. Thus, the process of internalization unfolds through a combination of role modeling, habituation, interaction, and the reinforcement of school culture.
SMAN 1 Selomerto serves as a significant context for this study because the morning student-welcoming tradition can be examined as a school cultural practice directly linked to teacher-student interaction. The research aims not only to describe the nature of this welcoming activity but also to understand the religious values ​​embedded within it, the process of internalizing these values ​​among students, and their contribution to character building. Such an approach is essential to ensure that the welcoming practice is not viewed merely as a ceremonial event, but rather as an educational practice that holds meaning for the shaping of school culture.
Based on the foregoing, this study aims to analyze the student welcoming tradition at SMAN 1 Selomerto as a medium for internalizing religious values. Specifically, the research seeks to identify how the welcoming tradition is implemented, analyze the religious values ​​internalized through this practice, and examine its contribution to shaping students' character. This study is expected to make an academic contribution to the development of research on school culture and character education, while also offering practical implications for schools regarding strategies to internalize religious values ​​through simple, consistently practiced daily habits.
Method
This study employs a qualitative approach, specifically utilizing field research. A qualitative approach was selected because the study focuses on gaining an in-depth understanding of the student welcoming tradition at SMAN 1 Selomerto as a medium for internalizing religious values. Through this approach, the researcher does not focus on statistically measuring relationships between variables; instead, the aim is to understand the phenomenon based on actual events within the school environment—specifically regarding the nature of the welcoming activities, the process of instilling values, the interactions between teachers and students, and the significance of these activities for the development of the students' religious character.
The research was conducted at SMAN 1 Selomerto. The research site was selected purposively, based on the fact that the school implements a morning student-welcoming tradition as part of its routine activities and habituation practices. This tradition serves as the primary context for examining how such routine activities can function as a medium for internalizing religious values.
The data sources for this study comprise both primary and secondary data. Primary data were obtained directly from informants involved in and familiar with the student-welcoming tradition—specifically the principal, teachers (particularly those participating in the welcoming activities), and students. Informants were selected purposively, taking into account their involvement, experience, and ability to provide information relevant to the research focus. Furthermore, if necessary, the pool of informants could be expanded based on information gathered in the field until data saturation was reached. Secondary data were obtained from documents related to the school profile, habituation programs, codes of conduct, activity records, and other relevant archives.
Data collection was carried out through observation, interviews, and documentation. First, direct observation was conducted to obtain a factual overview of how the student-welcoming tradition is implemented. Observations focused on the nature of the activities, interaction patterns between teachers and students, the examples set by teachers, student responses, and the values ​​that emerged during the activities. Second, in-depth, semi-structured interviews were conducted. This technique allowed the researcher to follow a set of questions aligned with the research focus while still providing informants the opportunity to elaborate on their experiences, perspectives, and interpretations. The interviews aimed to explore the background and objectives of the tradition, the mechanisms for internalizing religious values, the specific values ​​being instilled, supporting and inhibiting factors, and the impact of the activities on student behavior. Third, documentation was used to complement and reinforce the data obtained from observations and interviews. The documents analyzed included activity photographs, school program archives, activity logs, and other relevant records. Data analysis was conducted interactively, spanning the period from data collection to the completion of the study. The analysis process encompassed data condensation (or reduction), data presentation, and the drawing and verification of conclusions. During the data condensation stage, the researcher selected, focused, and grouped data relevant to the research focus. The data were then categorized according to several key themes: (1) the implementation of the student welcoming tradition; (2) the forms and mechanisms of internalizing religious values; (3) the specific religious values ​​instilled; and (4) the implications of the welcoming tradition for students' behavior and character. The subsequent stage involved presenting the data descriptively and systematically in a narrative format, allowing for a comprehensive understanding of the relationships between findings. Finally, conclusions were drawn by interpreting patterns, meanings, and interconnections among the findings. These conclusions were continuously verified against field data to ensure alignment with the study's empirical conditions.
Data validity was maintained through source triangulation and technique triangulation. Source triangulation involved comparing information obtained from the school principal, teachers, and students. Meanwhile, technique triangulation entailed comparing and confirming results derived from observations, interviews, and documentation. Additionally, the researcher cross-checked the obtained data and interpretations to minimize subjectivity and ensure consistency between the research findings and the reality on the ground. Through these procedures, the study aims to provide an in-depth, systematic, and credible account of the student welcoming tradition as a medium for internalizing religious values ​​at SMAN 1 Selomerto.
Overall, the research design was structured to address the study's focus: how the student welcoming tradition is implemented, how the process of internalizing religious values ​​occurs through this tradition, which religious values ​​are cultivated, and how the tradition contributes to shaping students' character. A qualitative approach enabled the analysis of this entire process based on actual experiences and interactions occurring within the daily life of the school environment.
Results and Discussion
Implementation of the Student Welcoming Tradition at SMAN 1 Selomerto
Based on observations, interviews, and documentation, the student welcoming tradition at SMAN 1 Selomerto is carried out as part of the daily school routine. This activity takes place in the morning before formal instruction begins. Teachers on duty position themselves in the arrival area to welcome students as they enter the school grounds. Interactions during this activity are characterized by greetings, smiles, friendly salutations, handshakes, and polite communication between teachers and students.
The implementation of this welcoming tradition demonstrates that the school does not limit value-based education solely to classroom learning. Pre-class activities are also utilized to build positive relationships and foster behaviors that reflect courtesy. In the context of character education, this approach is highly relevant because character formation occurs not only through the transfer of knowledge but also through experience, role modeling, and daily habits. This welcoming tradition is characterized by direct and repeated interactions. Teachers are present not merely to monitor student attendance but also to serve as role models for behavior. When teachers offer friendly greetings and show respect to students, the educational process unfolds through tangible actions. Students gain firsthand experience in polite social interaction.
These findings align with Heri Gunawan’s view that character education should be implemented holistically through various educational activities, ensuring that values ​​are not merely understood as abstract concepts but become an integral part of student behavior. In this regard, the welcoming tradition can be understood as a form of character education integrated into the daily school culture.
School culture plays a pivotal role in value formation, as students acquire educational experiences not only through formal lessons but also through habits, interactions, and behavioral patterns that consistently occur within the school environment. Marzuki explains that, from an Islamic perspective, character education aims to shape morals and behaviors reflected in the students' real lives. Therefore, a school environment that consistently upholds positive values ​​can serve as a crucial setting for the development of religious character. Thus, the research findings indicate that the student welcoming tradition serves a broader purpose than merely greeting students upon their arrival. This activity acts as an initial means to foster interaction, set an example, instill positive habits, and create a school atmosphere that is more welcoming and conducive to learning.

The Process of Internalizing Religious Values ​​through Welcoming Traditions

Research findings indicate that the internalization of religious values ​​through student-welcoming traditions does not occur instantly. This process unfolds through the repetition of behaviors, teacher modeling, direct experience, and reinforcement provided within the school environment. Based on field data, the internalization process can be understood through several stages.
Value Introduction through Direct Interaction
The initial stage occurs when students directly experience the behaviors that constitute the welcoming tradition. Greetings, smiles, friendly salutations, handshakes, and polite communication serve as early experiences that introduce students to values ​​such as respect, friendliness, and courtesy.

The process of introducing values ​​in this context goes beyond verbal instruction. Teachers demonstrate these values ​​directly through their own behavior. Students thus gain a concrete understanding of how the values ​​previously learned in religious education can be manifested in everyday interactions.

Character education indeed requires an integration of knowledge about values ​​and the experience of applying them. Muchlas Samani and Hariyanto emphasize that character education involves helping students understand values, care about them, and act in accordance with the values ​​they hold. This perspective highlights the crucial role of direct experience in the process of shaping behavior.

Teacher Modeling as a Means of Instilling Values
Research findings reveal that teachers play a pivotal role in the value internalization process. A teacher's presence during welcoming activities offers students the opportunity to witness real-life examples of behavior. Modeling is evident in how teachers greet students warmly, offer salutations, smile, and communicate politely. In certain situations, teachers also provide guidance and corrections using an educational approach.

Modeling is a key element in shaping student character. Values ​​are more readily accepted when students encounter concrete examples in their daily lives. Zubaedi identifies modeling as a vital component of character education strategies, noting that value formation cannot rely solely on the transmission of knowledge; it also requires observable behavioral examples that students can emulate. In the tradition of welcoming, leading by example is powerful because it takes place in real, recurring situations. Students are not merely advised to be polite; they directly experience how teachers demonstrate that politeness.

Habituation as a Process of Value Reinforcement
The next stage is habituation. The repetitive nature of the welcoming tradition allows specific behaviors to be practiced consistently. Students become accustomed to offering greetings, showing respect to teachers, and displaying more polite conduct upon entering the school environment.
Habituation plays a crucial role in education because character is not formed through a single activity. Zubaedi explains that character education requires a continuous process involving the habituation of values ​​in daily life. Findings at SMAN 1 Selomerto indicate that repetition is a key strength of the welcoming tradition; each morning encounter offers students a fresh opportunity to put these values ​​into practice. Consequently, values ​​initially introduced as expected behaviors can evolve into ingrained habits.

Forms of Internalized Religious Values
Values ​​of Politeness and Courtesy
Politeness is one of the values ​​evident in the implementation of the welcoming tradition. This politeness is manifested through the ways students offer greetings, address their teachers, use proper language, and demonstrate a respectful attitude during interactions.
In Islamic education, the cultivation of character (akhlaq) is a crucial educational objective. Marzuki explains that character education from an Islamic perspective is closely linked to shaping the character and daily behavior of students. Consequently, courteous behavior fostered through school activities serves as a tangible form of reinforcing religious values.
These findings demonstrate that religious values ​​are not defined solely by ritual acts of worship; they can also be embodied through character and conduct in one's relationships with others.
Value of Respect
The value of respect is evident in the relationship between students and teachers. This respect is manifested through greetings, courteous communication, and behaviors that demonstrate appreciation for the teacher.
However, the research results indicate that respect is built upon a reciprocal relationship. Teachers do not merely expect respect from students; they also show appreciation for the students through friendliness and attentiveness. This dynamic fosters a more humanistic educational relationship.
In her study on character building through Islamic Religious Education, Nur Ainiyah emphasizes that religious education contributes to shaping student behavior, including the development of attitudes and social relationships aligned with moral and religious values. These findings are relevant to the welcoming tradition, which utilizes social interaction as a space for putting values ​​into practice.

Values ​​of Friendliness and Care
Smiles and greetings within the welcoming tradition reflect an effort to foster friendliness. Teachers pay attention to students from the moment they arrive at school. Such interactions create an atmosphere where every student's presence is acknowledged and valued. Care is also evident in the teacher's ability to gauge a student's well-being through these morning interactions; if a student appears unlike their usual self, the teacher has the opportunity to initiate a conversation. The internalization of religious values ​​within the school environment must be understood as a continuous pedagogical process involving experience, interaction, and habituation in daily life. Instilling religious values ​​fails to reach the stage of internalization if it stops at mere knowledge acquisition; instead, it must evolve into an awareness reflected in the students' attitudes and social practices. In his study on strategies for internalizing Islamic educational values, Chabib Thoha emphasizes the importance of a value transformation process followed by transaction and trans-internalization—stages where values ​​are not merely conveyed but deeply internalized through the engagement and interaction between educators and students. Consequently, attitudes of friendliness and care—manifested through greetings, smiles, and attentiveness toward others during student welcoming rituals—serve as a practical arena for students to internalize and enact religious values ​​within their social interactions at school.

Values ​​of Discipline and Responsibility
The morning welcoming ritual is also linked to the cultivation of discipline. Students are accustomed to entering the school premises at designated times and adhering to established regulations. In this study, discipline is not defined merely as compliance with rules; more substantively, it relates to the conscious commitment to fulfilling obligations responsibly.
Character building cannot be viewed as a process achieved through fleeting activities. Character education requires continuity among the values ​​taught, the experiences gained, and an environment that supports the practice of those values. Doni Koesoema A. explains that character education involves guiding students so they can understand, internalize, and embody values ​​in their lives. Thus, routine school activities play a strategic role by providing students with opportunities to experience these values ​​firsthand.

The Welcoming Tradition as Part of the School's Religious Culture
Research findings indicate that the effectiveness of the welcoming tradition cannot be separated from the school's overall culture. Values ​​introduced in the morning require reinforcement through other educational activities. The welcoming tradition gains greater significance when qualities such as courtesy, respect, discipline, and care are also demonstrated during the learning process, religious activities, interactions among teachers, and relationships between students.

Muhammad Fathurrohman explains that developing a religious culture within educational institutions involves creating an environment where religious values ​​become part of daily life. Thus, a religious culture is not merely defined by formal religious activities but is also reflected in the habits and social interaction patterns of the school community.
These research findings reinforce that perspective. The welcoming tradition is one element of the educational environment that supports the formation of a religious culture. However, the activity does not stand alone; its effectiveness depends on the consistent embodiment of values ​​by the entire school community.

Consequently, the welcoming tradition can be understood as a micro-practice of the school's religious culture. Through simple, routine activities, religious values ​​are translated into concrete actions that students can experience firsthand.
The Impact of the Welcoming Tradition on Student Character
Based on the research results, the welcoming tradition contributes to strengthening several aspects of student character. First, it reinforces the habit of courteous interaction. Students become accustomed to offering greetings and showing respect when encountering teachers.
Second, the tradition fosters more positive relationships between teachers and students. Routine morning encounters provide a simple yet significant space for communication, helping to build rapport.

Third, the activity supports the creation of a friendlier and more humane school atmosphere. Students begin their school day with the experience of being accepted and welcomed.
Fourth, the welcoming tradition reinforces discipline and responsibility. Activities related to attendance and punctuality help students understand that school life involves rules that must be observed. These findings align with the view held by Samani and Hariyanto that character formation requires an environment where values ​​can be consistently translated into action. However, the study also demonstrates that changes in students' character cannot be attributed to a single program alone; family, peers, instruction, the social environment, and personal experiences also play a role in shaping character.
Therefore, the welcoming tradition is best positioned as a supporting medium for the internalization of religious values, rather than as the sole factor in character formation.
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Conclusion
Based on research on the tradition of welcoming students as a medium for internalizing religious values ​​at SMAN 1 Selomerto, it can be concluded that the tradition of welcoming students is a form of cultural value formation that plays a strategic role in the character education process within the school environment. This activity is not only interpreted as a routine to welcome students before starting lessons, but also serves as a pedagogical medium that allows religious values ​​to be concretely presented in daily interactions between teachers and students. Through this morning activity, religious values ​​are not merely conveyed through material, advice, or written rules, but are introduced and practiced through direct and repeated social experiences.
The implementation of the welcoming tradition at SMAN 1 Selomerto is manifested through various forms of positive interactions, such as greetings, smiling, greeting students, shaking hands, showing respect, and establishing polite and caring communication. These forms of interaction, while seemingly simple, contain substantial educational dimensions. The meeting between teachers and students at the beginning of school activities creates a space for building closeness, mutual respect, and a more humane relationship. Thus, the welcoming tradition is not only oriented towards establishing school order but also becomes part of the effort to create a friendly, inclusive educational environment that supports the development of students' personalities.
The process of internalizing religious values ​​through these traditions occurs in stages. The first stage is value recognition, when students gain direct experience with behaviors that reflect politeness, respect, friendliness, and caring. At this stage, values ​​are introduced not only through verbal explanations but also through concrete actions that can be observed by students. The next stage is role modeling, where teachers become key figures in conveying values ​​through concrete behavior. Teachers' attitudes in greeting, addressing, smiling, respecting students, and communicating politely serve as examples that can be directly observed and used as behavioral references by students.
Furthermore, the internalization process develops through habituation. Repeated activities provide opportunities for students to continuously practice positive behaviors in school life. This repetition gradually allows values, initially in the introductory stage, to develop into habits. Students not only learn the importance of greetings, politeness, respect, and caring, but also gain the space to practice these behaviors in real-life social situations. This process is then reinforced through the responsiveness and support of the school environment, so that the values ​​developed in the welcoming tradition extend beyond morning activities and have the potential to be carried over into student interactions in various other activities.
This research shows that several religious and character values ​​can be internalized through the welcoming tradition. First, the value of politeness, reflected in the use of appropriate language, polite behavior, and procedures for interacting with teachers and fellow students. Second, the value of respect, particularly respect for teachers and others, is fostered through greetings, salutations, and behaviors that demonstrate respect for others. Third, the value of friendliness, manifested through smiles and greetings, fostering positive interactions. Fourth, the value of caring, demonstrated by teachers' attention to the condition and presence of students and developed through an awareness of caring for others. Fifth, the value of discipline, particularly related to the habit of attending and starting school activities in an orderly manner. Sixth, the value of responsibility, which relates to students' awareness of fulfilling their obligations as members of the school community.
These findings demonstrate that religious values ​​in educational settings should not be understood narrowly as activities limited to religious rituals. Religiosity also has a social dimension, reflected in the quality of one's morals and the way one builds relationships with others. In the context of the tradition of welcoming students, greetings, smiles, salutations, respect, concern, and politeness are concrete forms of values ​​that can be developed through social life at school. Thus, religious education finds space for its actualization through daily activities that are close to the students' experiences.
In terms of character building, the welcoming tradition contributes significantly to reinforcing students' habits of engaging in positive interactions. Students gain experience in starting the school day with a polite attitude and respect for others. Consistent interaction also fosters more positive relationships between teachers and students. Teachers appear not merely as conveyors of instructional material but as educators who offer attention and serve as role models in daily life. Such relationships create a more humane school atmosphere, supporting student comfort throughout the educational process.
Furthermore, the welcoming tradition helps strengthen a culture of discipline and orderliness. Activities conducted at the start of the school day underscore the importance of student readiness for educational tasks. Teacher participation in these activities facilitates direct communication and guidance. When students exhibit behavior that does not align with school values ​​and rules, guidance can be provided through an educational and humane approach. Thus, the welcoming tradition serves both preventive and developmental functions within school life.
However, research findings indicate that the successful internalization of religious values ​​through the welcoming tradition depends on several factors. Teacher role-modeling is a primary factor; values ​​are more readily accepted when students observe consistency between the values ​​conveyed and the behavior demonstrated by educators. Consistent implementation is also crucial, as internalization is a process that cannot be achieved through sporadic activities. Additionally, the support of the entire school community determines the tradition's sustainability. Values ​​fostered during the welcoming session must be reinforced through classroom instruction, school activities, codes of conduct, and social interactions throughout the educational experience.
On the other hand, certain factors present challenges to the value internalization process. Differences in character, family background, social experience, and individual levels of receptiveness mean that internalization does not occur uniformly across the student body. Not all students exhibit behavioral changes within the same timeframe. Furthermore, time constraints, teachers' busy schedules, and potential inconsistencies in implementation can affect the activity's effectiveness. Environments outside the school—particularly the family and social circles—also significantly influence the sustainability of values ​​instilled at school. Therefore, successful character building cannot rest solely on a single program or educational institution; rather, it requires interconnectedness among various educational environments.
Substantively, this study affirms that the student-welcoming tradition can serve as a medium for internalizing contextual religious values, as these values ​​are taught through real-life experiences rather than merely through theoretical instruction. The activity's primary strength lies in its simplicity, its relevance to students' daily lives, and the feasibility of consistent implementation. Simple activities, when carried out with educational intent and supported by exemplary behavior, can foster a meaningful process of habituation.
Thus, the student-welcoming tradition at SMAN 1 Selomerto can be positioned as part of a strategy to cultivate religious values ​​through social interaction. The internalization process unfolds through the interplay of value introduction, teacher role-modeling, direct experience, habituation, and reinforcement within the school environment. This process subsequently fosters values ​​such as politeness, respect, friendliness, care, discipline, and responsibility in the students' lives.
Overall, this study demonstrates that reinforcing religious values ​​in schools does not always require complex programs or ceremonial activities. Schools can utilize routine activities as spaces for values ​​education by optimizing the quality of interactions within them. The student-welcoming tradition exemplifies how every encounter between teachers and students can hold pedagogical significance when managed as part of the educational process. The study implies that schools must ensure the continuity of such activities, strengthen the role-modeling of all educators, and integrate the values ​​fostered by the welcoming tradition into the broader school culture and programs.
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Table 1. Summary of Research Findings

Aspect

Greeting (Salam)

Smile

Address (Sapaan)
Handshake

Polite Communication

Teacher Exemplary

Habituation

Findings

Teachers greet students when they arrive at school, and
students respond.

Teachers welcome students with a friendly expression,
creating a warm atmosphere.

‘Teachers call students directly when they arrive at school.

‘Teachers and students shake hands as a form of interaction.

‘Teachers use polite language and attitude in interacting
with students.

Teachers demonstrate friendly, polite, disciplined, and
respectful behavior.

‘The activities are carried out routinely at the beginning
of the school day.

} Form of Religious Value J
Religiosity, respect
Kindness, friendliness

Care, attention

Respect, courtesy.

Moral communication

Role modeling, integrity

Discipline, responsibility

Impact on Students’ Character

Politeness, spiritual awareness

Positive attitude, openness

Sense of belonging, social closeness

Respectfulness, good manners

Good communication skills, etiquette

Internalization of values, behavior imitation

Habit formation, self-discipline

Table 2. Supporting and Inhibiting Factors

Supporting Factors
Teacher commitment and involvement
in the program.

. Teacher role modeling.

Consistency of habituation.

Support from the school culture

and environment.

Positive response and active participation
of students.

Inhibiting Factors

1. Inconsistency in implementation
(not carried out regularly).

2. Limited time and other teaching
responsibiities.

3. Differences in students’ characteristcs,
backgrounds, and levels of acceptance.

4. Family and community environment
that is not yet supportive.

Figure 1. Research Synthesis
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The Flow of Value Internalization Process

1. Introduction

Studentsrecognize the values
through daiyineractons.

”

2. Role Modeling
Teachers demonstrate.
positive behavior

2 + O

3. Habituation

Values are practiced
repeatedly.
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