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 This study aims to critically examine the relationship between 
Qur’an memorization (tahfidz) and learning outcomes in Islamic 
Religious Education (PAI) at the elementary school level using a 
literature review approach. The research method employed is a 
systematic literature review, analyzing peer-reviewed journal 
articles, books, and relevant academic publications published 
between 2015 and 2025. The data were analyzed through a process 
of identification, classification, and synthesis to obtain 
comprehensive and valid conclusions. The results of the study 
indicate that Qur’an memorization has a positive and significant 
relationship with students’ learning outcomes in PAI. This 
relationship is reflected in three main domains: cognitive, affective, 
and psychomotor. In the cognitive domain, students involved in 
tahfidz activities tend to show improved memory capacity, 
concentration, and understanding of Islamic concepts. In the 
affective domain, memorization contributes to the development of 
discipline, learning motivation, and positive attitudes toward 
religious values. Meanwhile, in the psychomotor domain, students 
demonstrate better performance in Qur’anic recitation skills, 
including fluency and accuracy in tajwid. However, the effectiveness 
of Qur’an memorization in improving learning outcomes is 
influenced by several moderating factors, including teaching 
methods, teacher competence, learning environment, and student 
characteristics. Ineffective instructional design and excessive 
memorization load without adequate comprehension may reduce its 
educational impact. In conclusion, Qur’an memorization contributes 
positively to learning outcomes in Islamic Religious Education at the 
elementary school level, provided that it is implemented through 
structured, balanced, and student-centered learning approaches. 
This study recommends the integration of memorization and 
comprehension-based strategies to optimize students’ holistic 
development. 
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Introduction 
The rapid advancement of modern technology has significantly influenced human 

activities and lifestyles, fostering a culture that tends to favor instant results without 
sufficient effort. In the era of globalization, technological sophistication, cyberspace, and 
social media have permeated nearly all levels of society from children to the elderly 
resulting in continuous engagement throughout daily life. This phenomenon has reshaped 
behavioral patterns, particularly among younger generations, and poses challenges for 
character and educational development (Nasution, 2020). 

Technological development brings both positive and negative impacts, especially for 
children and adolescents. On the positive side, technology facilitates access to knowledge, 
broadens perspectives, and enhances learning opportunities. However, without proper 
guidance and supervision, it may lead to negative behavioral outcomes such as decreased 
discipline, moral deviation, and exposure to inappropriate content (Santrock, 2018). Recent 
studies also emphasize that excessive digital exposure can reduce students’ focus and 
learning motivation if not balanced with structured educational activities (Rahmawati et 
al., 2026)  

In response to these challenges, strengthening religious education is essential as a 
preventive effort. One of the key approaches is enhancing the ability to read, memorize, 
and understand the Qur’an. The Qur’an serves not only as a spiritual guide but also as a 
source of knowledge that encourages intellectual and moral development. Through 
engagement with the Qur’an, individuals can develop a balanced understanding of both 
worldly and spiritual life (Al-Attas, 1995). 

Schools play a strategic role in achieving educational objectives through structured 
learning processes. The quality of education is reflected in students’ learning outcomes, 
which serve as indicators of academic achievement and learning effectiveness (Slavin, 
2019). In Islamic Religious Education (PAI), the Qur’an functions as the primary source of 
knowledge, encompassing fundamental aspects such as aqidah, akhlaq, fiqh, and worship. 

Reading the Qur’an, even without full comprehension, is not a meaningless activity. It 
holds intrinsic spiritual value and contributes to the development of religious awareness. 
However, effective Qur’anic learning should integrate reading (tilawah), memorization 
(tahfidz), and understanding (tadabbur) to achieve comprehensive educational outcomes 
(Mirza, 2014). Contemporary research highlights that structured memorization programs 
significantly improve students’ cognitive abilities, including memory retention and 
concentration (Athari et al., 2023)  

Furthermore, Qur’an memorization (tahfidz) has been widely implemented in 
elementary education as a core component of Islamic learning. Recent systematic reviews 
indicate that tahfidz programs contribute positively to students’ character development 
and academic performance, although their effectiveness depends on pedagogical strategies, 
teacher competence, and institutional support (Al Arifi et al., 2025). Innovative approaches 
such as differentiated learning have also been proven to significantly enhance students’ 
memorization outcomes, with measurable improvements in post-test scores compared to 
pre-test results (Rahmawati et al., 2026). 

Memorizing the Qur’an is considered a noble practice in Islam, as it not only strengthens 
spiritual values but also shapes students’ character. Empirical findings show that students 
engaged in tahfidz activities demonstrate improved discipline, moral behavior, and social 
attitudes (Mahfudhon, 2017). Additionally, the integration of Qur’an memorization into 
educational programs has been shown to support moral education and character formation 
in students (Harahap et al., 2025). 

Learning itself is a fundamental process that determines the success of educational 
goals. Learning outcomes are measurable indicators of students’ understanding and 
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intellectual development, often expressed in the form of scores or evaluations 
(Fathurrahman, 2012). Several factors influence these outcomes, including interest and 
attention. Students with higher levels of interest and focus tend to achieve better academic 
performance (Slameto, 2015). 

However, challenges remain in implementing Qur’an memorization programs 
effectively. Recent studies identify several obstacles, including students’ cognitive 
limitations, lack of motivation, insufficient teaching methods, and limited institutional 
support (Al Arifi et al., 2025). Therefore, a critical analysis of the relationship between 
Qur’an memorization and learning outcomes is necessary to develop more effective and 
holistic educational strategies, particularly at the elementary school level. 

Method 
This study employs a qualitative research design using a systematic literature review 

(SLR) approach to critically examine the relationship between Qur’an memorization 
(tahfidz) and learning outcomes in Islamic Religious Education at the elementary school 
level. The selection of this method is based on its ability to provide a comprehensive, 
structured, and critical synthesis of existing theoretical and empirical studies, thereby 
enabling the identification of patterns, inconsistencies, and research gaps within the field. 

The data sources of this study consist of both primary and secondary literature, 
including peer-reviewed journal articles, academic books, conference proceedings, and 
scholarly reports. The inclusion criteria were defined as follows: (1) publications related to 
Qur’an memorization, Islamic Religious Education, and learning outcomes; (2) studies 
published within the last ten years, with priority given to those from the last five years 
(2021–2026); (3) articles indexed in reputable databases such as Google Scholar and Scopus; 
and (4) publications written in English or Indonesian. Meanwhile, exclusion criteria 
included non-academic sources, opinion-based articles without empirical support, and 
studies lacking methodological clarity. 

The process of data collection was conducted through several systematic stages. First, 
identification was carried out by determining relevant keywords, such as Qur’an 
memorization, tahfidz learning, learning outcomes, and Islamic education. Second, screening was 
performed by reviewing titles and abstracts to assess the relevance of the studies. Third, 
eligibility assessment involved a full-text review of selected articles to ensure their 
alignment with the research objectives. Finally, inclusion was applied to select the most 
relevant and high-quality studies for further analysis. This process follows a structured 
approach similar to the PRISMA framework, ensuring transparency and replicability. 

The data analysis technique employed in this study is descriptive-analytical and 
qualitative content analysis. In this process, the selected literature was systematically 
categorized into thematic areas, such as cognitive, affective, and psychomotor impacts of 
tahfidz, instructional methods, and influencing factors on learning outcomes. The analysis 
involved comparing findings across different studies, synthesizing key arguments, and 
interpreting the results to construct a comprehensive understanding of the research topic. 
Additionally, a critical analysis approach was applied to evaluate the strengths, limitations, 
and methodological rigor of each study. 

To enhance the validity and reliability of the findings, this study utilizes source 
triangulation, which involves comparing multiple sources from different authors, research 
contexts, and methodological approaches. This triangulation process helps minimize bias 
and ensures that the conclusions are supported by consistent evidence. Furthermore, the 
study applies a theoretical triangulation approach by integrating perspectives from 
educational psychology, Islamic education, and cognitive science to enrich the analysis. 

In addition, this study adopts a systematic synthesis strategy, which includes: (1) data 
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reduction, by selecting relevant findings; (2) data display, by organizing results into 
coherent thematic structures; and (3) conclusion drawing, by identifying relationships and 
implications between Qur’an memorization and learning outcomes. This structured 
analytical process allows for a deeper and more comprehensive interpretation of the data. 

In conclusion, the use of a systematic literature review method in this study provides a 
rigorous and transparent framework for analyzing the relationship between Qur’an 
memorization and learning outcomes. This approach not only enables the integration of 
diverse research findings but also contributes to the development of a more comprehensive 
and theoretically grounded understanding of the role of tahfidz in improving educational 
outcomes at the elementary school level. 

Results and Discussion  
Conceptual Framework of Qur’an Memorization (Tahfidz) 

The results of this study indicate that Qur’an memorization (tahfidz) constitutes a 
multidimensional and integrative educational process that extends far beyond mere rote 
learning, encompassing cognitive, affective, and psychomotor dimensions of student 
development. Unlike conventional memorization practices that often emphasize 
mechanical repetition without deeper engagement, tahfidz involves a structured and 
meaningful learning process rooted in both intellectual activity and spiritual consciousness. 
From a theoretical perspective, memorization is understood as a complex mental activity 
involving stages of encoding, storage, and retrieval of information, which are strengthened 
through continuous repetition, reinforcement, and organized learning strategies 
(Djamarah, 2008; Baharuddin, 2010). These processes are essential in building long-term 
memory retention and facilitating deeper cognitive processing. 

In the context of Qur’an memorization, these cognitive mechanisms are uniquely 
enhanced by spiritual motivation, emotional attachment, and religious awareness. The act 
of memorizing the Qur’an is not solely driven by academic goals but is also influenced by 
intrinsic motivation rooted in faith, devotion, and the desire to attain spiritual rewards. This 
dual dimension cognitive and spiritual distinguishes tahfidz from general memorization 
practices and contributes to its effectiveness as a holistic educational model. Emotional 
engagement during the memorization process has been shown to improve focus, 
persistence, and learning endurance, particularly among elementary school students who 
are still in the developmental stage of forming learning habits and character. 

Furthermore, recent advances in educational neuroscience provide strong empirical 
support for the effectiveness of repetitive memorization activities in enhancing brain 
function. Studies indicate that structured repetition can significantly improve neural 
plasticity, working memory capacity, and cognitive endurance, which are crucial for 
academic success (Hidayat et al., 2024). Neural plasticity allows the brain to adapt and 
reorganize itself through learning experiences, and repetitive memorization—such as in 
tahfidz plays a critical role in strengthening neural connections associated with memory 
and information processing. This suggests that tahfidz not only contributes to religious 
knowledge but also enhances general cognitive abilities that are transferable to other areas 
of learning. 

In addition to cognitive reinforcement, the effectiveness of tahfidz is also supported by 
the application of multisensory learning approaches. The process of memorizing the Qur’an 
typically involves the integration of visual, auditory, and articulatory modalities. Students 
read the text from the mushaf (visual), listen to recitations from teachers or audio sources 
(auditory), and repeatedly recite the verses aloud (articulatory). This multisensory 
engagement creates a richer and more comprehensive learning experience, as it activates 
multiple areas of the brain simultaneously, thereby enhancing memory retention and 
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comprehension (Ismail et al., 2022). Compared to conventional instructional methods that 
often rely on a single mode of learning, multisensory approaches have been proven to be 
more effective in accommodating diverse learning styles and improving overall learning 
outcomes. 

Moreover, the structured nature of tahfidz learning characterized by systematic 
repetition (muroja’ah), direct teacher-student interaction (talaqqi), and gradual progression 
of memorization targets—further strengthens its conceptual framework as an effective 
pedagogical model. This structure not only ensures consistency in learning but also fosters 
discipline, self-regulation, and perseverance among students. As a result, tahfidz can be 
understood as a comprehensive educational practice that integrates cognitive processes, 
emotional engagement, and spiritual values into a unified learning experience. 

In summary, the conceptual framework of Qur’an memorization highlights its role as a 
holistic educational approach that combines intellectual development with spiritual 
formation. By integrating cognitive mechanisms, emotional involvement, and multisensory 
learning strategies, tahfidz provides a strong foundation for enhancing students’ learning 
capacity, character development, and overall educational achievement. 

 
Empirical Relationship Between Tahfidz and Learning Outcomes 

Empirical findings derived from various studies and literature reviews consistently 
demonstrate that Qur’an memorization (tahfidz) has a meaningful and positive relationship 
with students’ learning outcomes, particularly at the elementary school level. However, 
rather than being understood merely through numerical improvements, this relationship is 
better interpreted as a holistic transformation that occurs within the learning process itself. 
Tahfidz does not only influence what students achieve academically, but also shapes how 
they learn, how they regulate themselves, and how they internalize knowledge in a more 
meaningful way. 

From a qualitative perspective, students who are actively engaged in tahfidz programs 
tend to exhibit noticeable changes in their learning behavior. They become more 
disciplined, more focused, and more consistent in managing their study routines. The 
process of memorizing the Qur’an, which requires regular repetition (muroja’ah), patience, 
and persistence, gradually forms a structured learning habit. This habit extends beyond 
religious learning and influences students’ approach to other academic subjects. As a result, 
learning becomes not only an obligation but also a structured and conscious activity that is 
carried out with greater responsibility and commitment. 

Several studies support this observation by highlighting that students involved in 
tahfidz programs demonstrate stronger concentration and better retention when compared 
to their peers. Athari et al. (2023), for example, found that the repetitive nature of 
memorization contributes to improved comprehension and memory endurance, which are 
essential components of effective learning. Similarly, Rahmawati et al. (2026) emphasized 
that when tahfidz is implemented using adaptive and student-centered strategies, it fosters 
deeper engagement and enhances students’ ability to understand learning materials more 
thoroughly. These findings suggest that the impact of tahfidz is not limited to memorization 
itself but extends to broader cognitive processes that support academic success. 

In addition, qualitative evidence indicates that the learning environment within tahfidz 
programs plays a crucial role in shaping students’ academic outcomes. The interaction 
between teachers and students, particularly through methods such as talaqqi, creates a 
supportive and guided learning atmosphere. In this setting, students do not merely 
memorize but also receive continuous feedback, correction, and encouragement. Rahman 
et al. (2023) noted that this form of guided learning significantly improves students’ 
confidence and academic performance, as they feel more supported in their learning 
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journey. Likewise, Siregar et al. (2024) observed that students involved in tahfidz programs 
often demonstrate higher academic engagement and motivation, which are key indicators 
of successful learning. 

Another important aspect that emerges from the empirical findings is the role of 
intrinsic motivation. Students who memorize the Qur’an are often driven by spiritual goals, 
such as seeking closeness to God or fulfilling religious values. This type of motivation tends 
to be more enduring and meaningful compared to external motivation. As a result, students 
are more likely to persist in their learning efforts even when facing difficulties. This internal 
drive not only strengthens their commitment to memorization but also positively influences 
their overall academic attitude and performance. 

Furthermore, the integration of cognitive and spiritual elements in tahfidz creates a 
unique learning experience that supports deeper understanding and long-term retention. 
The act of repeatedly engaging with Qur’anic verses, combined with emotional and 
spiritual reflection, enables students to internalize knowledge in a more profound way. This 
aligns with the findings of Hidayat et al. (2024), who suggest that meaningful and 
emotionally engaging learning experiences significantly enhance cognitive development 
and learning outcomes. 

In conclusion, the relationship between Qur’an memorization and learning outcomes 
cannot be viewed solely from a quantitative standpoint. Instead, it should be understood 
as a qualitative transformation that encompasses changes in learning behavior, motivation, 
cognitive ability, and emotional engagement. Tahfidz serves not only as a tool for 
improving academic performance but also as a process that cultivates disciplined, 
motivated, and reflective learners. Through this lens, tahfidz emerges as a holistic 
educational approach that contributes significantly to the overall development of students. 

 
 

Contribution to Cognitive, Affective, and Psychomotor Domains 
In terms of learning domains, Qur’an memorization contributes significantly to 

cognitive, affective, and psychomotor development. In the cognitive domain, tahfidz 
enhances memory capacity, concentration, and higher-order thinking skills. The repetitive 
and structured nature of memorization strengthens neural pathways associated with 
information processing, enabling students to develop better analytical and problem-solving 
abilities (Al Arifi et al., 2025). In the affective domain, memorization activities foster 
discipline, patience, and intrinsic motivation, which are essential for character formation. 
Students engaged in tahfidz programs tend to exhibit stronger moral values, emotional 
stability, and social responsibility (Harahap et al., 2025). Additionally, early exposure to 
Qur’anic learning has been shown to influence long-term behavioral patterns, reinforcing 
the importance of religious education in shaping ethical orientation. In the psychomotor 
domain, Qur’an memorization improves recitation skills, including accuracy in 
pronunciation (makharij al-huruf), mastery of tajwid rules, and fluency in recitation. The 
talaqqi method, which emphasizes direct interaction between teacher and student, has been 
proven effective in enhancing recitation accuracy and minimizing errors (Ismail et al., 2022). 

 
Effectiveness of Tahfidz Methods in Learning 

The effectiveness of tahfidz programs cannot be separated from the methods and 
pedagogical strategies employed throughout the learning process. Rather than functioning 
as a single, uniform practice, tahfidz represents a dynamic and adaptive learning system in 
which various traditional and contemporary methods interact to shape students’ 
memorization experiences. From a qualitative perspective, the success of tahfidz is not 
merely determined by how much students memorize, but by how the memorization 
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process is structured, guided, and internalized within meaningful learning contexts. 
Traditional methods such as talaqqi, muroja’ah (repetition), kitabah (writing), and bi al-

nadzar (visual reading) continue to demonstrate strong relevance in contemporary 
educational settings. These methods are deeply rooted in classical Islamic pedagogical 
traditions and emphasize direct engagement, consistency, and gradual mastery. Among 
them, talaqqi plays a central role in establishing a close and interactive relationship between 
teacher and student. Through this method, students receive immediate feedback and 
correction, allowing them to refine their pronunciation, rhythm, and accuracy in recitation. 
More importantly, talaqqi fosters a learning atmosphere characterized by guidance, trust, 
and spiritual connection, which enhances students’ motivation and engagement. 

Equally important is the practice of muroja’ah, which serves as the backbone of long-
term memorization. From a qualitative standpoint, muroja’ah is not simply an act of 
repetition but a reflective and reinforcing process that enables students to maintain, 
strengthen, and internalize their memorization over time. Students who consistently 
engage in muroja’ah develop a deeper familiarity with the text, allowing them to recall 
verses more accurately and confidently. Yusuf and Karim (2021) highlight that regular 
review significantly improves retention, with students able to preserve up to 90% of 
memorized material when repetition is conducted systematically. This finding underscores 
the importance of consistency and continuity in the memorization process, as knowledge 
that is not revisited tends to fade more quickly. 

The method of kitabah, or writing verses before memorizing them, also contributes to 
strengthening memory through kinesthetic engagement. By involving motor skills in the 
learning process, students are able to create additional cognitive pathways that support 
memorization. Similarly, bi al-nadzar, which involves repeatedly reading the Qur’anic text 
while observing its visual structure, helps students develop visual memory and familiarity 
with the arrangement of verses. These traditional methods collectively create a 
comprehensive learning experience that engages multiple dimensions of cognition. 

In addition to these classical approaches, contemporary educational strategies have 
begun to play an increasingly important role in enhancing the effectiveness of tahfidz 
programs. Approaches such as differentiated learning and multisensory instruction 
provide opportunities to accommodate the diverse abilities, learning styles, and 
developmental needs of students. Rahmawati et al. (2026) emphasize that when tahfidz 
instruction is adapted to individual differences, students show greater engagement, 
improved comprehension, and stronger memorization outcomes. For example, some 
students may benefit more from auditory repetition, while others may rely on visual or 
kinesthetic strategies. By integrating these variations into the learning process, educators 
can create a more inclusive and responsive learning environment. 

Furthermore, multisensory instruction which combines visual (reading the mushaf), 
auditory (listening to recitation), and articulatory (verbal repetition) elements enhances the 
depth and quality of memorization. This approach aligns with contemporary theories of 
learning that emphasize the importance of engaging multiple sensory channels to 
strengthen memory retention and understanding. When students simultaneously see, hear, 
and articulate the verses, they are more likely to develop stronger cognitive connections 
and retain information for longer periods. 

From a broader perspective, the effectiveness of tahfidz methods lies in their ability to 
integrate structure, repetition, interaction, and adaptability into a unified learning system. 
The combination of traditional methods, which emphasize discipline and continuity, with 
modern pedagogical approaches, which prioritize flexibility and student-centered learning, 
creates a balanced and effective educational model. This integration allows tahfidz 
programs to remain relevant in modern educational contexts while preserving their 
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foundational values. 
In conclusion, the effectiveness of tahfidz methods is not determined by a single 

approach but by the harmonious integration of various strategies that support students’ 
cognitive, emotional, and spiritual development. By combining traditional practices such 
as talaqqi and muroja’ah with contemporary innovations like differentiated and 
multisensory learning, tahfidz programs can achieve optimal learning outcomes and 
provide a meaningful educational experience for students. 
Factors Influencing Learning Outcomes 

The relationship between Qur’an memorization (tahfidz) and students’ learning 
outcomes is not formed in isolation but is shaped by a complex interaction of internal and 
external factors that collectively influence the effectiveness of the learning process. From a 
holistic educational perspective, these factors determine not only the success of 
memorization activities but also the extent to which tahfidz contributes to broader 
academic achievement and personal development. Understanding these influencing 
variables is essential in order to design and implement effective tahfidz programs that are 
responsive to students’ needs and contextual realities. 

Internal factors represent the foundational elements that originate within the students 
themselves and directly affect their capacity to engage in and benefit from tahfidz learning. 
Among these, motivation plays a central role, particularly intrinsic motivation, which has 
been identified as the strongest predictor of success in memorization activities (Rahman et 
al., 2023). Students who are internally motivated driven by personal goals, spiritual 
awareness, and a sense of purpose tend to demonstrate greater persistence, consistency, 
and resilience in facing the challenges of memorizing the Qur’an. This intrinsic drive fosters 
a deeper commitment to the learning process, enabling students to maintain regular 
memorization routines and engage more meaningfully with the material. 

In addition to motivation, students’ interest in learning significantly influences their 
level of engagement and concentration. When students develop a genuine interest in 
Qur’an memorization, they are more likely to approach the activity with enthusiasm and 
attentiveness, which in turn enhances their ability to retain and recall information. 
Cognitive ability is another critical internal factor, as it determines students’ capacity to 
process, store, and retrieve memorized content. Variations in cognitive development 
among elementary school students mean that each learner may require different levels of 
support, repetition, and instructional strategies to achieve optimal outcomes. 

Emotional condition also plays an important role in shaping learning effectiveness. 
Students who experience emotional stability and a positive learning atmosphere tend to 
perform better in memorization tasks, as they are more focused and less distracted by 
anxiety or external pressures. Conversely, emotional stress or lack of confidence may 
hinder the memorization process and reduce learning efficiency. Therefore, creating a 
supportive and encouraging environment that nurtures students’ emotional well-being is 
essential for maximizing learning outcomes in tahfidz programs. 

Beyond internal factors, external influences significantly contribute to the success of 
Qur’an memorization and its impact on learning outcomes. One of the most influential 
external factors is family support. The role of parents in providing encouragement, 
supervision, and a conducive learning environment at home cannot be overstated. Siregar 
et al. (2024) found that active parental involvement increases students’ consistency in 
memorization by approximately 28%, highlighting the importance of collaboration between 
home and school in supporting students’ learning journeys. When parents actively monitor 
and participate in their children’s memorization activities, students are more likely to 
develop disciplined habits and maintain continuity in their learning. 

Teacher competence is another critical external factor that determines the effectiveness 
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of tahfidz instruction. Teachers are not only responsible for delivering content but also for 
guiding, motivating, and facilitating students’ learning experiences. Competence in both 
pedagogical skills and Qur’anic sciences is essential to ensure that the memorization 
process is accurate, structured, and meaningful. Teachers who possess strong mastery of 
tajwid, recitation, and memorization techniques, combined with effective teaching 
strategies, are better equipped to address students’ individual needs and provide 
appropriate feedback. This, in turn, enhances students’ confidence and learning outcomes. 

The school environment also plays a significant role in shaping the success of tahfidz 
programs. A supportive institutional environment—characterized by adequate facilities, 
structured schedules, and a culture that values religious learning—can significantly 
enhance students’ motivation and engagement. Schools that integrate tahfidz into their 
curriculum in a balanced and well-organized manner are more likely to achieve positive 
outcomes compared to those that treat it as an additional or secondary activity. 
Furthermore, peer influence within the school environment can also contribute positively, 
as students who learn alongside motivated peers are more likely to develop similar 
attitudes and behaviors. 

In a broader sense, the interaction between internal and external factors creates a 
dynamic learning ecosystem that determines the effectiveness of tahfidz and its impact on 
academic achievement. Internal readiness must be supported by external conditions that 
facilitate learning, while external support systems must be aligned with students’ 
individual characteristics and needs. Without this alignment, the potential benefits of 
tahfidz may not be fully realized. 

In conclusion, the relationship between Qur’an memorization and learning outcomes is 
influenced by a combination of internal and external factors that operate simultaneously 
and interactively. Motivation, interest, cognitive ability, and emotional stability form the 
internal foundation of learning, while family support, teacher competence, and school 
environment provide the external framework that sustains and enhances the learning 
process. Recognizing and optimizing these factors is essential for ensuring that tahfidz 
programs can effectively contribute to students’ academic success and holistic 
development. 
 
Challenges in Implementing Tahfidz Programs 

Although Qur’an memorization (tahfidz) has been widely recognized for its positive 
contributions to students’ cognitive, spiritual, and character development, its 
implementation in formal educational settings often encounters a number of complex and 
interrelated challenges. These challenges are not merely technical in nature but also reflect 
deeper pedagogical, psychological, and institutional dynamics that influence how tahfidz 
is experienced by students and educators alike. From a qualitative perspective, these 
obstacles shape not only the outcomes of memorization but also the meaning and 
sustainability of the learning process itself. 

One of the most frequently encountered challenges is the limitation of instructional time 
within the formal school system. In many schools, tahfidz is positioned alongside a dense 
academic curriculum, leaving only a limited portion of time for memorization activities. As 
a result, the process of memorizing the Qur’an may become compressed into short sessions 
that prioritize completion over reflection. Students are often required to meet specific 
memorization targets within restricted timeframes, which can lead to a surface-level 
engagement with the material. In such conditions, the essential elements of repetition 
(muroja’ah), gradual mastery, and internalization may not be fully realized, thereby 
affecting the depth and durability of learning. 

Another significant challenge lies in the availability and quality of tahfidz teachers. The 
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role of the teacher in tahfidz learning is not only to transmit knowledge but also to guide, 
mentor, and nurture students throughout a demanding and often repetitive process. 
However, not all educational institutions have access to teachers who are adequately 
trained in both Qur’anic mastery and pedagogical practice. This gap can result in variations 
in teaching quality, where some students receive structured and supportive guidance, 
while others experience a more fragmented or less engaging learning process. From a 
qualitative standpoint, the absence of skilled mentorship may reduce students’ motivation 
and limit their ability to overcome difficulties in memorization. 

In addition to institutional constraints, differences in students’ cognitive abilities and 
learning characteristics present another layer of complexity. Each student approaches 
memorization with unique strengths, limitations, and learning preferences. While some 
students may quickly adapt to repetitive memorization techniques, others may struggle 
with concentration, retention, or consistency. These differences require flexible and 
adaptive teaching approaches; however, in practice, tahfidz programs are often 
implemented in a uniform manner that does not fully accommodate individual variation. 
Consequently, students who face difficulties may experience frustration or disengagement, 
which can gradually weaken their motivation to continue the memorization process. 

Emotional and psychological factors further contribute to the challenges of 
implementing tahfidz programs. The process of memorizing the Qur’an demands patience, 
persistence, and emotional stability, yet students—particularly at the elementary level—are 
still developing these capacities. When memorization is perceived as a demanding or 
pressured activity, students may experience fatigue, boredom, or anxiety. Over time, these 
emotional responses can influence their attitude toward learning, transforming what 
should be a meaningful and spiritually enriching activity into a burdensome obligation. 
This highlights the importance of creating a learning environment that is not only 
structured but also supportive, encouraging, and sensitive to students’ emotional needs. 

A particularly critical issue in the implementation of tahfidz programs is the tendency 
to emphasize memorization outcomes without sufficient attention to comprehension and 
reflection. In some educational contexts, success is measured primarily by the quantity of 
verses memorized, rather than the depth of understanding or the ability to internalize the 
values contained within the Qur’an. This orientation risks reducing tahfidz to a mechanical 
exercise, disconnected from its broader purpose as a source of guidance and moral 
development. Al Arifi et al. (2025) emphasize that without integrating memorization with 
understanding (tadabbur), the learning process may become superficial and less meaningful. 
Students may be able to recite verses fluently, yet lack an appreciation of their meanings 
and relevance to daily life. 

Furthermore, the broader educational environment also plays a role in shaping these 
challenges. In some cases, tahfidz programs are not fully integrated into the overall 
curriculum, resulting in a lack of coherence between religious and general education. This 
separation can limit the potential of tahfidz to contribute to holistic learning, as students 
may perceive it as an isolated activity rather than an integral part of their educational 
experience. Additionally, limited resources, such as inadequate learning materials or 
insufficient program planning, may further constrain the effectiveness of tahfidz 
implementation. 

From a qualitative standpoint, these challenges reveal that the success of tahfidz 
programs depends not only on the act of memorization itself but also on the broader context 
in which it is embedded. The interaction between time allocation, teacher quality, student 
diversity, emotional conditions, and pedagogical orientation creates a complex learning 
environment that requires careful management and continuous reflection. 

In conclusion, while tahfidz programs offer significant educational and spiritual 
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benefits, their implementation is shaped by a range of challenges that must be addressed 
thoughtfully and systematically. These challenges highlight the need for a more balanced 
and holistic approach—one that integrates memorization with understanding, 
accommodates individual differences, strengthens teacher capacity, and creates a 
supportive learning environment. By addressing these issues, tahfidz can be more 
effectively positioned as a meaningful and transformative educational practice rather than 
merely a routine activity of memorization. 

 
 

Educational Implications of Qur’an Memorization 
Overall, the findings of this study indicate that Qur’an memorization (tahfidz) should be 

understood not merely as a traditional religious activity, but as a transformative 
educational approach that has significant implications for the development of students in a 
holistic manner. Tahfidz represents a learning model that integrates intellectual, emotional, 
and spiritual dimensions into a unified educational experience. Through this integration, 
the process of memorizing the Qur’an is able to contribute not only to the mastery of 
religious knowledge but also to the formation of cognitive skills, character development, 
and moral awareness among students, particularly at the elementary school level. 

From an educational perspective, the implications of tahfidz extend to the way learning 
is conceptualized and implemented within schools. The findings suggest that 
memorization, when properly designed and supported, can serve as an effective tool for 
strengthening cognitive functions such as memory, concentration, and information 
processing. However, its effectiveness is highly dependent on the extent to which 
memorization is integrated with comprehension (tadabbur) and meaningful reflection. 
Without this integration, memorization risks becoming a mechanical activity that lacks 
depth and fails to contribute to students’ broader intellectual and moral development. 
Therefore, educational institutions need to adopt a more balanced approach that combines 
memorization with understanding, enabling students to internalize the values and 
messages contained within the Qur’an. 

In addition, the effectiveness of tahfidz programs is closely related to the pedagogical 
strategies employed in the learning process. The findings highlight the importance of using 
adaptive and student-centered approaches that accommodate differences in students’ 
abilities, learning styles, and developmental stages. Traditional methods such as talaqqi and 
muroja’ah remain highly relevant, but they need to be complemented with contemporary 
strategies such as differentiated instruction and multisensory learning. This combination 
allows educators to create a more inclusive and engaging learning environment, where each 
student can participate actively and achieve optimal learning outcomes. As such, the role 
of teachers becomes increasingly important, not only as transmitters of knowledge but also 
as facilitators who guide students through a meaningful and reflective learning process. 

Furthermore, the study emphasizes the crucial role of external support systems, 
particularly the involvement of family and educational institutions, in ensuring the success 
of tahfidz programs. Family support plays a significant role in reinforcing students’ 
learning habits outside the classroom, while schools provide the structural and 
instructional framework necessary for effective memorization. The collaboration between 
these two environments creates a consistent and supportive learning ecosystem that 
enhances students’ motivation, discipline, and continuity in memorization activities. 
Without such support, the impact of tahfidz may be limited and less sustainable over time. 

Another important implication relates to the broader goal of education, which is the 
development of well-rounded individuals. Tahfidz, when implemented effectively, 
contributes to the formation of students who are not only academically competent but also 
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morally grounded and spiritually aware. The integration of cognitive, affective, and 
psychomotor domains within tahfidz learning aligns with contemporary educational 
paradigms that emphasize holistic development. Students who engage in Qur’an 
memorization tend to develop positive character traits such as discipline, patience, 
responsibility, and self-regulation, which are essential for success both in academic settings 
and in everyday life. 

In a broader context, these findings suggest that tahfidz has the potential to serve as a 
model for integrative education that bridges the gap between religious and general 
learning. Rather than being treated as a separate or supplementary activity, tahfidz can be 
positioned as an integral component of the educational curriculum that supports the 
development of both intellectual competence and moral character. This perspective 
encourages educational institutions to rethink their approach to religious education, 
moving beyond ritualistic practices toward a more comprehensive and meaningful learning 
experience. 

In conclusion, the educational implications of Qur’an memorization highlight its role as 
a holistic and transformative approach that contributes significantly to students’ overall 
development. Its success depends on the integration of memorization with comprehension, 
the application of appropriate and adaptive pedagogical strategies, and the active support 
of both family and institutional environments. Therefore, tahfidz should be recognized not 
only as a religious tradition but as a strategic educational model that has the potential to 
shape well-rounded individuals who are intellectually capable, emotionally balanced, and 
spiritually grounded. 

 

Conclusion 

This study concludes that Qur’an memorization (tahfidz) is not merely a traditional 
religious practice, but a holistic and transformative educational approach that significantly 
contributes to students’ learning outcomes in Islamic Religious Education at the elementary 
school level. Conceptually, tahfidz involves complex cognitive processes such as encoding, 
storage, and retrieval, which are strengthened through repetition and structured learning. 
These processes are further enhanced by spiritual motivation and emotional engagement, 
making tahfidz a unique learning model that integrates intellectual and spiritual 
dimensions simultaneously. 

Empirically, the findings consistently demonstrate a positive and significant 
relationship between Qur’an memorization and students’ academic achievement. Students 
who participate in tahfidz programs tend to exhibit better memory retention, higher 
comprehension levels, and improved academic performance. In addition, tahfidz 
contributes comprehensively to the development of cognitive, affective, and psychomotor 
domains. It enhances students’ thinking skills and concentration (cognitive), strengthens 
discipline and moral character (affective), and improves recitation skills and pronunciation 
accuracy (psychomotor). These findings confirm that tahfidz plays a strategic role in 
shaping well-rounded students who are intellectually capable and spiritually grounded. 

However, the effectiveness of tahfidz programs is highly dependent on several 
determining factors. Internal factors such as motivation, interest, and cognitive ability 
significantly influence students’ success, while external factors such as family support, 
teacher competence, and school environment play a crucial role in sustaining the learning 
process. Furthermore, the study identifies several challenges, including limited 
instructional time, lack of qualified tahfidz educators, and the tendency to emphasize 
memorization without adequate comprehension. These challenges may reduce the overall 
effectiveness of tahfidz if not addressed properly. 
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Based on these conclusions, several recommendations can be proposed. First, 
educational institutions should design integrative tahfidz programs that balance 
memorization with understanding (tadabbur) to ensure meaningful learning outcomes. 
Second, teachers should adopt innovative and adaptive learning methods, combining 
traditional approaches such as talaqqi and muroja’ah with modern strategies like 
differentiated learning and multisensory instruction. Third, schools should enhance teacher 
training and professional development, particularly in both pedagogical competence and 
Qur’anic mastery, to improve the quality of instruction. Fourth, parents should be actively 
involved in supporting children’s memorization activities at home to create a consistent 
and supportive learning environment. Finally, future researchers are encouraged to 
conduct empirical and experimental studies to further explore the long-term impact of 
tahfidz on students’ academic achievement and character development across different 
educational contexts. 

In conclusion, Qur’an memorization should be positioned as a strategic educational 
model that integrates cognitive, emotional, and spiritual development. When implemented 
effectively, tahfidz has the potential to significantly enhance not only students’ academic 
performance but also their character and overall quality as individuals. 
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